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DEFENDING THE RIGHT

T0 HUMANITY FOR ALL

The KAZ " " project emerges os o vital
initiative: in todays world where societies are grappling with' numerous
challenges, particularly concerning the future prospects ol young people and
marginalized communities. In o londscape where disorimination ogainst
minarities remains pervastve, this project tokes a bold stand to oddress the
systemic inequalities that hinder the full' Integrotion of these groups Into
society, The project & not just about recognizing the problem—it is about
octively ‘'working to dismantle the borriers thaol prevent minonties from
gccessing the same oppertunities as others in education, employment, and
gkill daveiopmant,

continues to be o significant obstocle for minorities, manifesting
in reduced access to quality education, limited [0b opportunities, and lewer
charnces to acguire new skills and gualifications that agre essential in today's
fast-evolving world, These barriers often leave minecritlies on the fringes of
society, strugaling to find their place In g systam that, mare often than not,
rnarginalizes their voices and potential, The "Detending The Right to Humanity
For'All" project seeks to countsr these challenges head-on by equipping young
people—our future leaders—witn the knowledas, empothy, and tools necessary
to advecate fer and lociitate secial Inclusion,




DEFENDING THE RIGHT

T0 HUMANITY FOR ALL

This project goes beyond simply roising aworeness; it aims to foster a desp
understanding amond young peopie of the vitol importance of social inclusion.
By aducating and empowering youth, the praject Is nurturing a generation that
mot only recoanizes the injustices faced by minorities bul is also committed to
challenging and changing the stotus quo. Young peopls, who ore ot the
forefront of this initiative, are encouraged to toke an active role |n promoting
the integrotion of minarities within their communities. This is not just-a passive
procaess ol accaptonce, but . where
every individual is seen as a valuable and equal member of soclety

Through:a range of educational pregroms and initiatives, the Defending The
Right to Humanity For All" project underscores the significance of minority
participotion in every aspect ol society. It highlighls the foct thol diversity
should be celebrated, nat shunned, and thot the Inclusion of diverse voices can
only entich aur communities, By canstontly advocating for the rights of thosa
who encounter discnmination and barmars to education and employment, the
project seeks o create o more equitable society whera sveryone hos the
cpportunity to succeed aond contributa.

In. essence, this project is about more than Just defending the rights of
minorities=Its about actively creating o future where diversity is not only
embraced but is seen as a strength. it anvisions.o werkd where gvery individuol
regardiess of their background, has the opportunity to thrive and where young
people izad the charge in bullding Inclusive communities, By 1ostering a culture
al empathy, understanding, and action, the °

" project Is loying the groundwork for o more just and compassionots
sociaty, one where the humanity of oll is recognized, respectad, ond celebratad




INTRODUGTIO
THE TOOLKIT

The Dafending the Right Hurmanity For All s being implemented from
Saptembear 2023 1o February 2025, The project |s coordinated by ORULA
from France. Partners of the project are NEGANALYSIS from Greece and
Stichting yEUth from the Netherlands. The main alm of the project s to
enhance gwarengss and empower young people to understand tha
inclusion and integration of minarities into their communities.

Encourage young people
to become more consclous of theilr
rights and obligations,

Empower young people
and understand the iImporRancs of
gocial iInclusion.
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Provide young people with
knowledge

of EUvalues and humarn rights.

Enhance young people
with Innovative ideas, Interaotion,

Iy
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knowiadge, ond most of all
inspiration for their personal ond

pralessional deveiopimient
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INTRODUGTIO
THE TOOLKIT

« Creation of a Toolkit with tools tackling different lssues and
solutions, largeting new skills and tostering octive cltizenship.

= Provision with the necessary Information aboul humon rnghts
education.

* Creationof a uselul sgducational ool for evailyone {'n.rf:uth.

educatirs, youth workers; ate




+ VHUMAN RIGHTS
4+ EDUCATION

IN THE EUROPEAN UNION

COMMITMENT TO RIGHTS
IN THE EUROPEAN UKION

The European Unlon (EU) has established itself as a global
leader in the odvocacy and protection of human rights.
Central to its policies and actions is the commitment to
safeguarding the fundamental rights of its citizens, as well
as promoting these values Internationally. The EU Charter of
Fundamental Rights provides a solid foundation for

guaranteeing these rights across the Union, ensuring that
eveary citizen's dignity and freedoms are protected,
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PROMOTING THE RIGHTS
OF VULNERRBLE snuurs*
a®”rights policy is the

A significant focus of the EUs hum

promotion of the rights of women, children, minorities, and

disploced persons. These groups often foce heightened
vulnerabilities and challenges, making it essential to provide them
with the protection and support they need. The EU |s dedicated to
advancing their rights and ensuring that they can live with dignity
and aquality, free from discrimination and marginalization.

OPPOSING HUMAN
RIGHTS VIOLATIONS

The EU takes a strong stance against practices that violate basic
human rights; including the death penalty, torture, human
trafficking, and all forms of discrimination. These violations ars
fundamentally opposed to the values of the EU, and the Union
works actively to combat them through a range of initiatives and
policies. This commitment underscores the EUs dedication to
upholding human dignity and preventing abuses.

DEFENDING
COMPHREHENSIVE RIGHTS

Beyond combating specific violations, the EU is also deeply
committed to defending civil, political, economic, sociol, and
cultural rights. Recognizing the interconnectedness of these
rights, the EU promotes a holistic approach to human rights that

supports the overall well-being of individuals and societies. This is
achieved through active partnerships with countries worldwides,

as well as colloboration with International ond regional

nrgun':tiuns and civil society groups.
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INTEGRATING HUMAN RIGHTS
INTO GLOBAL RELATIONS

The EU ensures that human rights ore a central element of
its global engagements by including human rights clauses
in all trade or cooperation agreements with non-EU
countries. This approach reinforces the EU's belief that
respect for human rights Is a universal imperative, not just a
European concern. Through these policies, the EU
demonstrates its commitrment to building a world where the
dignity and rights of every individual are recognized,
respected, and upheld.
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AGTIVITIES

IN THIS TOOLKIT

This toolkit contains of eight different activities fo be used by youth workers.
These activities can help them to boost their knowledge about the inclusion
and integration of minorities within thelr communities.

All the activities are based on various non=formal education methods. Non-
formal education refers to learning that takes place outside the traditional
school or university system. It is typically more flexible, voluntary, and learner-
centered, focusing on practical skills, personal development, and social
learning. Non-formal education can include workshops, community-based
programs, online courses, and other educational activities that are not part of
the formal curriculum; It is often designed 1o be accessible to a wide range of
people, including those who may not hove access to formal education, and it
aims to empower Individuals by providing knowledge and skllis relevant to their
needs and interests.

Each activity thot con be found within this toolkit is provided with clear
instructions. Therefore they can be implemented by both more aond less
experienced facilitators and youth workers.

This toolkit also provides all the necessary materials one needs to implement
the described activities.

Good luck! AR




HUMAN RIGHTS STORY MAPPING

This activity is designed to help participants make connections
between their personal experiences and the broader concept of
human rights. Many young people have faced moments of
inclusion or exclusion in school, work, or social life. By sharing these
moments, they learn that individual stories are deeply connected to
larger patterns of inequality, migration, and integration.

Using a large paper map or an online tool, each story is placed on a
geographical point, creating a “story map” of human experiences.
The exercise allows participants to see that human rights
challenges are not isclated incidents but part of a global struggle
that affects different regions in different ways. It emphasizes the
universal nature of inclusion and exclusion while also valuing the
specific, unigue voices of the participants. The final map serves as a
visual reminder that we all have a role in defending human dignity.

12
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.introduce the concept (10 minutes). Bagin by explaining that human rights are
not abstroct — they are lived in daily life. Ask the group to think about moments
when they felt either included (welcomed, respected, supported) or excluded
(discriminated against, ignored, marginalized), Emphasize that these storles can
come from school, wark, travel, or éveryday interactions

2 Pair sharing (10 minutes). Divide participants into pairs. Eoch person lakes 5
minutes to share thelr story with thelr partner. Encourage them to describe not |ust
what hoppened, but also how they fell in that moment Partners should listen
actively and take short notes.

3. Prepare the stories for mapping (10 minutes). Alter sharing, each palr writes down
their partner's story on o sticky note (or short card) in one or two sertences,
kaeping it anonymous if preferred. They also wrile the locatlon whare the story
happened (e.q. "in scheol In Athens” or "ot a bus stop in Paris™).

4 Place the stories on the map (10 minutes). One by one, palrs come to the map
and place thair sticky notes in the correct geograpghic location. If using an online
tool, they can add pins to the digital mop. As they place thelr notes, they may read
them aloud if they feel comfortable.

5. Observe and analyze the map (10 minutes). Once all stories are placed, step back
and lock ot the map togsther. Notice which reglons are reprasanted, haw many
stories are local versus international, and what patterns emerge. Ask: Do the
stories cluster in certain places? Are there similarities betwesn very differant
contexts?

& Facilitote group reflection (10 minutes), Lead a discussion with guiding questions
such as: What surprised you about the stories shared? How do these experiances
connect to hurman nights? What do we learn when we see our experences
together on a map? Encouroge participants to connect their stories to bigger
issues, ke migration, gender equality, or access to education

7.Wrap up and takeaways (10 minutes). Conclude by emphasizing that each story
5 valuable and contributes to a larger picture of Inclusion and exclusion
worldwide. Invite particlponts to reflect on one action they can take in their
community to create more moments of inclusion and fewer of exelusion.

14



INCLUSION ROLE-PLAY COURTROOM

This activity gives participants the opportunity to step into the shoes
of different actors involved in a human rights case. By turning the
workshop into a “courtroom,” participants role-play as judges,
lawyers, witnesses, journalists, or members of civil society. The goal
is to simulate how justice is negotiated and contested, and how
decisions affect the lives of marginalized groups.
The activity highlights how legal processes can both protect and fail
individuals, depending on perspectives, evidence, and power
structures. For example, the case might involve a refugee student
denied access to school, or a worker facing discrimination in the
workplace. Participants learn that justice is not always
straightforward — it is influenced by arguments, biases, and
interpretations of rights.
By performing the trial, young people gain insight into how social
justice is pursued, the barriers minorities face, and the importance
of advocacy. It also strengthens empathy, as they are asked to
defend viewpoints that may not be their own, and reflect critically
on fairness, inclusion, and dignity.

15






STPI

1. Set the scene (10 minutes). Welcome participants to the "eourtroom.” Explain that

they will act out a trlal based on a real or fictonal hurman rights case (g, "A
refugee student Is denied gecess to secondary schiool”). Clarify that the goal is ot
te "win," but o explore perspectives and reflect on justice,

2. Assign roles (5 minutes). Hand out role cards with clear instructions for each

character. Roles can be cdopted depending on group size:
Judge(s): Oversee the trial, ensure fairness, deliver verdict
Lawyers: Defand of challenge the case

Witnesses: Share testimonies reloted to the [ssue

NGO/ Civil socisty: Advocate lor human rights.

Journalists: Observe, toke notes, and prepars a med|a report.

3.Read the case scenario (5 minutes). Provide everyone with a short background

story describing the issue, key facts, and the rights being questioned. Encourage
participants to think critically about what's at stake.

4 Prepare arguments (16 minutes). Allow each group to prepare thelr case. Lowyers

draft arguments, witnesses think about thelr testimonles, and NGDs prepare
advecaocy points. Journalisis prepare guestions they might ask after the trial
Facilitators can circulate to support groups with brainstorming

5.Conduct the trial {30 minutes). Begin the role-play. Judges listen attentively

throughout:

Opening statements by lawyers.

Witness testimonies (questioned by lawyers)
NGO interventions.

Cross-examination and counterargurments
Clasing stataments by lawyers.

5. Dellver verdict and media report (10 minutes). Judges deliberate briefly and

announce theair verdict Journalists share a "headline” or short media report an
what happenead, highlighting how the trial might be perceived by the publie:

7. Debrief and reflection (156 minutes). Gather participants in a circle, Guide a

discussion with questions such as: Was the verdict fair? Why or why not? How did it
fesl to play your role? What challenges did the marginalized character face in
getting justice? What can this teach us about justice systems in real life? 17
Ermphasize the link between Inclusion, human rights; and clvic engagement
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DESCRIPTION

Young people today are highly active in digital spaces, but they
often use social media mainly for entertainment or casual
communication. This activity channels their creativity into advocacy
by showing them how digital tools can amplify their voices on
important issues such as human rights, inclusion, or equality.
Participants work in small groups to design and produce a short
advocacy video (around 1 minute). The video can take many forms:
a spoken message, a mini skit, a series of images with cuptinn's, or
even a symbolic performance. By brainstorming, scripting, filming,
and presenting their work, participants gain hands-on experience in
campaign design.

The activity also strengthens critical media literacy: participants
reflect on what makes a message persuasive, how to appeal to
audiences, and how digital tools can be misused to spread
stereotypes or misinformation. By the end, groups not only feel
empowered to express themselves online but also produce real
advocacy content that can contribute to the project’s wider social
media campaign. 18
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STEI’&TEI’

|.Introduce the concept of digital advocacy (10 minutes). Start with a short
discussion: What Is g soclal media campaign? Show examples of shert advocacy
videos from youth movements, NGOs, or campaigns. Highlight key elements that
make them effective: short, clear, emotional, and visually engaging.

2. Form groups and choose a theme (10 minutes). Divide participants nto groups of
3-5. Ask each group to select a human rights topic they care-about. Encourage
them to think about what message they want to send and who their target
audiancs |s.

3. Brainstorm and script (20 minutes). Each group dralts a storyboard or script for
their I-minute video. Facllitators should circulate to support with ideas and kesp
the scope realistic, They decide:

« What key messoge do we want to communicate?

» What visuais will support this message?

= Will there be dialogue, captions, or symbols?

4. Prepare filming (10 minutes). Groups choose filming locations and roles (who
filrs, who speaks, who edits). If time is shart they can film in the workshop space
Remind them obout sound and lighting for better quality.

5.Film the video (30 minutes). Groups record their videos. Encourage creativity:

sOMme may want to acl, others may use props, drawings, or posters. Remind them
that the video sholld be short and impactiul, nolonger than | minute.

6.Edit and finalize (20 minutes). If possible, groups use simple editing apps to trim,
add captions, or music. |l editing tools aren't available, they con still present thelr
unediled raw video. The important thing is clarity of message

7.Present the videos (15 minutes). Eoch group presents thelr vides to the others in o
rrinl "film festival” Encourage applouse and feedbock after each screening.

8.Debrief and reflect (15 minutes). Discuss with the full group: What made some
messages stronger than others? How do digital tools help us ralse aowarenass?
How can we use soclal media respansibly to support inclusion. End by highlighting
that each particlpant now has the skllls to be a digital advocate tor humon rights.

20
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DESCRIPTION
This activity helps participants reflect on the often invisibie systems of
privilege and inequality that shape people’s opportunities in life. The
metaphor of the “invisible backpack” was introduced by Peggy
Mcintosh, who described privilege as an unseen set of tools,
advantages, or resources that some people carry with them without
even realizing it.
In this exercise, participants are invited to explore their own “backpacks.”
They reflect on which privileges they carry (for example, being able to
find books in their own language, feeling safe when interacting with the
police, or having role models in the media who look like them) and
which privileges they may not hove. By comparing backpacks, the
group makes visible how odvantoges and disadvantages are unevenly
distributed across society.
The activity is not about guilt or blame but about awareness and
empathy. Participants see that privileges are often structural, not
earned, and that recognizing them Is the first step in addressing
inequality. This exercise encourages open dialogue, fosters self-
reflection, and creates space for participants to think critically about
fairness, discrimination, and social justice. 391






STEP&TEP

l.introduce the metaphor (10 minutes). Explain the idea of the “invisible
backpack® — a set of advantages people carry thot help them navigate the
world more easily. Emphasize that this is not about personal blame, but
about recognizing how opportunities are shaped by social, economic,

cultural, and political structures.

2 Distribute backpack templates (5 minutes), Give each participant a paper
shaped like a backpack. Explain that they will be filling it with “items of
privilege® — advantages that apply to their lives.

3.Read privilege statements (15 minutes). Read out a list of statements one
by one (you can find the list of statements on the next page). If a statement
applies, participants write it inside their backpack. If it doesn't apply, they
leave it blank.

4.Small group sharing (10 minutes). Ask participants to form small groups of
3-4 and compaore their bockpacks. What items do they all have? Which are
missing for some? Encourage them to listen respectfully and notice
differences without judgment

5.Create a visual overview (10 minutes). invite participants to share a few
examples with the whole group. The facilitator con list common privileges on
a flipchart, marking which ones were most frequently carried and which
were less commoeon, This creates a visible pattern of inequality in the room.

6.Group reflection (10 minutes). Facilitate a discussion with guiding
guestions: What did you notice when comparing backpacks? Did anything
surprise you about which privileges you do or don't carry? How do invisible
privileges aifect opportunities In education, work, or daily [ife? How can
awareneass of privilege help us build a fairer society?

7. Wrap-up (5 minutes). Conclude by stressing that recognizing privilege is
not about feseling guilty but about understanding how systems work, Invite
participants to think of one oction they can take to use their own privilege to
support others or to advocate for change. 23



identity & Representation
1| sea people of my ethricity or culture positively represented in movies, TV, or books.

2| can eoslly find role modails o public figures who shara my bockground
3.1 can find hair products, feod, or clothing in shops thot ore made for pecple llke me.
4.My accent [s rarely mocked or used O 4 stereotype
5. can use my real name without werrying it will limit opportunities,
Education & Work
.| had occess to free or affordable primary and secondary education,
2| see teachars who share my bockground or culture
3.| can offord to apply for turther sducation or training.
4.My qualiticotions are recognized where | liva.
5.1 hove not been told that my dreams or coreer goals are unraalistic because of who | am.
Safety & Security
1.1 teel sofe walking home alone In my nelghborhood at night
2| hava nevar baaen stopped by police becouse of my skin colar, religion, or appearance.
3.1 do not waorry about being deported or losing legal stotus.
4 | can enter most public spoces without fearing harossment.
6.1 de not worry thot peaple assume | om dangarous or a criminal.
Economic Opportunitios
1.1 can atford three meals a day without stress.
2| hava never had to skip school or work to support my family.
3.| ean buy clothes or basic nesds without wormying about maney.
4. have occess to healthcare when | need it '
5.My family con afford to live in safe housing.
Geonder & Sexuality
1.1 om not judged or harassad for my gender expression or sexuality.
Z| can talk epenly obout wha | love witheut fear.
3.1 hava occess to sonitary products ar healthcare related to my gender.
4.| am not pressured into marriage or roles becauze of my gender,
5. My abilities are not questioned becouse of my gender.
Fresdom & Belonging
1.1 caon practice my refigion frealy without discrimination.
2.| om not expacted to explain or defend my cufture to others.
3.1 am net assumed to be o toreigner becouss of how | look
4.| can travel to many countries with my passport without difficulty.
b.| om allowed to vots in my E:ﬂLII"I‘tI"||.I' of IBE.IdI]I'II:E

24
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DESCRIPTION
This activity invites young people to step into the role of
changemakers and decision-makers. A “hackathon” is usually an
event where people work intensively to create quick, innovative
solutions to a problem. In this context, participants form small
groups and take part in a policy hackathon, where their chdllenge is
to design concrete proposals that could improve inclusion, equality,
and human rights in their communities.

The exercise gives participants insight into how policies are shaped:
identifying a problem, brainstorming solutions, building consensus,
and presenting recommendations. They work in teams to create
“mini policy proposals” on issues such as access to education for
refugees, gender equality in the workplace, or youth participation in
decision-making. The proposals are then presented in a mock
parliament session, where participants ask questions, debate, and
vote.

This activity strengthens young people’s civic engagement by
giving them practical experience in democratic processes. It helps
them see that policy is not abstract but something that affects their
daily lives — and that they have the creativity and knowledge to
influence it. The hackathon alse emphasizes teamwaork, negotiation,
and compromise, all key skills for active citizenship. o5






|.Set the stage (10 minutes). Explain what o "hackathon® 5 an Intense, collaborative
problem-solving session. Share that today's challenge Islo dasign realistic policy
proposals to improve Inclusion and human rights in thelr communities. Present a
few example topics (e.g, "How can schoals be maore inclusive of migrant yeuth?"),

2 Form groups and choose issues (10 minutes). Divide participants Inta groups of
3—6. Ask each group to select a problem they care aboutb Encourage diveralty In
topics: education, gender equallty, emplayment, access to healthcare, youlh
participation, atec

3.Map the problem (16 minutes). Groups write down: What is the problem? Whao
does it affect? Why is it important? Encourage them to use personal experiences,
lacal examplas, or statisties if available,

4 Brainstorm solutions (20 minutes). Groups genarate as many ideas as possibile,
wriling tham on post-its. Then thay ¢luster and prioritize the most practical or
impactiul solutions. Ask: What could actually be done? By wham? With what
resources?

5. Draft the policy proposal (20 minutes). Using the template. groups write thelr mini
policy propaosal with four parts:

» Problem Statement (What is the issus?)

» Why It Matters (Why is Tt urgent or important?)

» Propased Solutions {What concrete steps should be taken?)

» Responsibllity (Who should act — schools, government, NGOs, community?)

6.Prepare for the parliament session (5 minutes). Each group selects one spedker
(or a team of two) to present their proposal. Encourage them to keep it short and
persuasive, llke a real policy piteh,

7.Mock parliament presentations (20 minutes). Gather all participants in o ¢ircle or
“assembly." Each group presents their proposal (3-4 minutes each). After gach
presentation, the rast of the paorticipants act as parliament members: they ask
questions, raise concearns, or give supportive comments

8. Vote and reflect (10 minutes). Alter oll proposals are presented, hold o symbolic
vole: Which proposal should be prioritized? Remind participants that vating
doesn't mean other ideas aren'l valuoble, [t simply mirrors real declsion-making

9.pebrief (10 minutes).Focilitate a refiection: How did it feel to design policy? What
challenges came up In reaching ogreement? How does Lthis connect to real
decision-making in our cammunities. Emphasize thot young peaple can influence
policy — through advocacy, campaoigns, of participation in civic processes.

27
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TIMELINE THEATER

DESCRIPTION

This activity combines history, creativity, and performance to help
participants understand that human rights are the result of long
struggles, achievements, and ongoing efforts across the world. Too
often, young people see rights as abstract concepts or take them for
granted, without realizing that many groups fought — and continue to
fight — to secure them.

in this exercise, participants work in small groups to research and
dramatize key historical moments related to human rights, such as the
abolition of slavery, the adoption of the Universal Declaration of Human
Rights, the women's suffrage movement, the fall of apartheid, or the
recognition of refugee rights in the EU. Each group is assigned one
milestone and prepares a short role-play or “scene” that captures the
event, including the voices of those who struggled for justice as well as
those who opposed it.

When performed in chronological order, the scenes form a "living
timeline" of human rights. This helps participants visualize how rights
evolve, how progress is never guaranteed, and how today’s challenges
are part of a much bigger story. By embodying these struggles,
participants develop empathy and a deeper appreciation of the rights
they enjoy today — and a sense of responsibility to continue the fight for
those whose rights are still denied. 8






Lintroduce the activity (10 minutes). Explain that hurman righits have a long and
complex history. They ware not granted automatically but wen thraugh
movements, protests, negotiations, and sacrifices: Today, participants will create a
“living timeline® that dramatizes kay milestones in this ongolng journey.

2 Divide into groups and assign events (10 minutes). Split the participants inte 3-5
groups, depending on size. Give each group a card with a short description of one
historledl event (find the different avents on the next page).

3.Research and brainstorm (18 minutes). Groups read thelr event card and
brainstorrre: Who were the key octors (octivists, politiclans, communities)? Whaot
was the struggle or conflict? What was achieved, and what challenges remalned?
They sketch a short scene (3-8 minutes) thot dramatizes these elements,

4 Prepare the performances (20 minutes). Each group creates a role-play. They
can include dialegue, symbolic gestures, chants, of even short "news broadcasts”
Encourage creativity — some may want to reenact a protest, while others may
present a courtroom scene of d diologue between dotivists and leaders.

5.5et up the timeline (5 minutes). On the wall or floor, ploce o tape or string as the
“timeline." Mark the chronological order of the evenis. Each group knows where
their performance will be placed

6. Perform the timeline (20 minutes). Groups present thair scenes In chronological
order. As they perform, the facllitator brisfly Introduces sach millestone and adds it
to the visual imeline (by writing the date and event on the wall or string).

7.Refiect on the timeline (10 minutes). Once all scenes are finizshed, step back as a
group to look at the full timeline. Ask: What do we nolice about the saquence of
evants? Which struggles connect to Issues we stll| foce today?Who |5 missing from
this history?

8.Debrief and closing (10 minutes). Highlight that human rights progress s never
automatic. Every right we enjoy today was ance fought for, and many ara still
fragile. invite participants to share which event resonated with them most-and
how they ses themselves as part of the ongoing timeline,

30



.1788 - French Revolution & Declaration of the Rights of Man and Citizen. One of the
first formal decldrations of human rights in Europe, emphasizing liberty, eguality,
and fraternity.

2.1833 - Abuolition of Slavery in the British Empire. Slavery was offlicially abollshed
across most of the British celonles, a major step In the global light ogainst forced
labor

3.1845 - Founding of the United Nations. Alter Waorld War IL countries created the UN
with the mission to promole peacs, cooperation, and protection of human rights.

4.1948 - Universol Declaration of Human Rights (UDHR). The UN adopted this historic
docurment, which defines fundamental rights and freedoms for all people,

5.1856-1868 — U.5. Clvil Rights Movemenl Activists, led by Higures like Martin Luther
king Jr, lought against roclal segregation and discrimination, securing key civil
rights laws.

68.1879 — UN Convantion on the Elimination of All Forms of Disarimination Against
wamen (CEDAW). A global treaty that specilically protects women's rights and
gender equality

7.1888 - UN Convention an tha Rights of the Child. Recognized children’s right to
protection, education, healthcare, and participation In sociely

8.1884 - End of Apartheid In South Alrica. The first free democratic elections weare
held, Bringing Nelson Mandela to power and ending decades of raclal segregation.

9.2006 — UN Convenllon on the Rights of Persans with Disabilities. A landmark treaty
recognizing accessibility, equality, and dignity for people with disabliities

10.2015 — Adoption of the UN Sustainable Development Goals (SDGs). The global
community agreed on |7 goals tc promote paace, eguality, human rights, and
sustainable development by 2030,
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HUMAN RIGHTS FOR ALL

DESCRIPTION

By actively engaging In an immersive role reversal, participants will gain
deeper insights into the stark contrasts between the lived experiences of
different social classes. This experiential learning appreach will help
highlight the priviileges afforded to some and the systemic
disadvantages faced by others, particularly refugees and those from
vulnerable or marginalized backgrounds. After the role-play, both
groups will come together to compare their narratives, identify
commonalities, and discuss disparities. They will collaborate to propose
actionable strategies that could be implemented to foster greater
social equity, particularly in terms of equal access to oppertunities and
resources for all members of society, regardless of their socio-
economic background.

Ultimately, the activity aims to encourage participants to reflect on their
own perspectives and biases, strengthen their respect and empathy
toward refugees and other vulnerable groups, and inspire them to
adopt behaviors and attitudes that contribute to improving the quality
of life and living conditions for those in lower social classes. It is intended
not only as a thought-provoking exercise but also as a call to action,
motivating participants to become advocates for a more inctusiéz:nd
equitable society.






l. Assign roles to each participant within their group. Eacch person should
assume a specific character that reflects the socio-economic posttion of

their group. For example, in the refugee group, someane might portray a
migrant worker, while in the wealthy group, someone could play the role of o
ousiness executive.

2. Ask participants to develop a personal narrative based on their assigned
roles. They should think about aspects llke their character's background,
education, occupation, financial situation, and the opportunities or
challenges they face, Encourage them to incorporate how thelr socio-
economic status hos shaped their experiences.

3. Have each participant present their narrative to the group. Farticipants
should share details about their character's life, such as their studies, work
situation, financial stability, aond access to opportunities in their country. This
should Include any obstacles they believe they face due to their sociol or
economic standing,

4. Once everyone has shared, ask participants to reflect within their group on
how their characters are treagted by society, the opportunities available to
them, and any limitations they encounter due to their stotus. Encourage
them to discuss feelings of inclusion or exclusion.

5. Facilitate a discussion in which both groups collaborate to identify
practices or policies that could be improved or implemented to create more
equal opportunities for everyone in society. Encourage them to think about
proctical solutions for reducing social and economic disparities.

g, Conclude the activity by asking participants to reflect on what they've
learned from the role-play. Hove them consider how their perceptions of
privilege, inequality, and vulnerability might have shifted as a result of the
exercise, and encourage them to think about ways they can opply this 34
understanding in real-life situations.



REFUGEES AT A DECENT HUMAN LIFE

DESCRIPTION

This activity is designed to foster a more positive and empathetic
narrative toward refugees and migrants, while promoting good
practices that can aid in their successful integration into a new
country. Through structured role-play, participants will be
encouraged to engage critically with the complex issues
surrounding migration, asylum-seeking, and national security. The
activity seeks to challenge preconceived notions and biases while
motivating members of society to advocate for the rights of
refugees and migrants. By exploring different perspectives, it aims
to inspire participants to become active supporters of the social
and economic inclusion of these individuals, recognizing the value
they bring to the broader community.,

Each role-play will allow participants to present arguments and
counterarguments, thereby developing a deeper understanding of
both sides of the debate. By engaging in this dynamic exchange,
participants will have the opportunity to critically assess the
motivations behind these differing perspectives and explore the
broader sccietal implications, 35
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l. Assign roles to each participant. One participant will argue in favor of the
country s priority being the deportation of refugees and the protection of
national borders: The other participant will argue for the right of refugees
and migrants to seek asylum and better living ond working conditions in a
third eocuntry,

2. Instruct each pair to develop their arguments based on their assigned
roles. Participants should formulate clear positions, providing supporting
evidence or reasoning for their stance. Encourage them to consider
economic, social, ethical, and political factors in thelr arguments.

3. Ask the pairs to perform their role-play in front of the group. Each
participant will present their viewpoint, engaging in a respectful debate with
their partner, with the goal of defending their position while responding to
the opposing side’s arguments

4. Atter all three role-plays hove been completed, gather the entire group for
a facilitated discussion. in this discussion, encourage all participants
(including those who watched the role-plays) to share their reflections, raise
questions, and discuss the various viewpoints presented during the debates.

5. Guide the discussion towards identifying common ground and exploring
the societal importance of balancing security concerns with the hurmane
treatment and integration of refugees and migrants. Encourage paorticipants
to think about practical solutions for focilitating smoother integration while
considering the legitimate concemns of different societal groups.

6. Conclude the activity by summarizing the key points discussed and
encouraging participants to reflect on how they can contribute to creating a

maore inclusive and supportive environment for refugees and migrants in

their own communitjes.



¥ i e
SL L
oy “'*Pr
Y & if, i
.-f- s l"'.i Tl '::2\.
.'*‘ “ A’ I J

EPILOGUE

As we come to the conclusion of this
handbook, it is important to recognize that the
journey toward human rights for all and
fostering tolerance is ongoing. The activities
within this project serve as starting points—
tools designed to inspire young people to think
critically, act compassionately, and lead with
Wl e. purpose in thelr communities. But the real
impact lies in what happens beyond these
exercises: the conversations they spark, the
actions they motivate, and the lasting change
they inspire,

t Is about much more than defending the rights of
zed groups. It Is about reshaping the very fabric of society
a source of strength, not division. The world we envision
ividual—regardless of race, gender, nationality, or social
to live with dignity, equality, and respect. it is a world in
e not just participants but leaders, forging paths toward

y, understanding, and a commitment to action, the
o Humanity For All” project is bullding the foundation for a
The participants in this journey are not just learning about
becoeming advocates for them, challenging stereotypes,
and fostering solidarity across differences,

more just and compassionate society does not end with
here. Each step taken, each discussion held, and each
us closer to a world where every human being is
nd celebrated for who they are. This is our collective
ether, we have the power to make this vision a reality. Let
ide, a catalyst, and o reminder that the future we seek is
that it begins with us. 38
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